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Introduction 

Teachers play a crucial role in educational 

institutions. They are viewed as the principal 

support point in the school system. It is 

acknowledged that teachers have valuable 

skills in keeping their health in check and 

remaining resilient in the face of 

professional challenges. This claim is well-

supported by the literature, which has seen a 

rise in research on teacher resilience and 

well-being over the past ten years (Collie et 

al., 2015; Day & Gu, 2014; Mansfield, 2021; 

Rahm & Heise, 2019). Even though the 

terms “well-being” and “resilience” are used 

a lot, the way these concepts are thought of 

can often seem pretty limited, and the 

connection between the two may not be 

clear. This may not come as a surprise, given 

that both concepts are multidimensional, 

dynamic, and complex (Tweed et al., 2020). 

Furthermore, some scholars have 

defined teacher resilience as a social-

ecological capacity or activity (Gu, 2018; 

Mansfield et al., 2018; Theron, 2018), 

emphasizing its significance in effectively 

navigating everyday teaching obstacles 

while maintaining one's identity (Beutel et 

al., 2019). It may be nurtured and developed 

by generating and employing situational and 

individual capabilities (Day & Hong, 2016; 
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Beutel et al., 2019; Tait, 2008; Gu & Day, 

2013; Gu, 2018). An educator's resilience 

capacity may also be investigated to 

understand their professional identity better, 

drive to teach, convictions, and 

responsibility (Fenton-O’Creevy et al., 

2015; Flores, 2018; Lohbeck, 2018; Li et al., 

2019; Huang, 2021). 

Resilience and well-being are well-

known psychological concepts that are 

studied in a wide range of fields. Many 

conceptions of wellbeing trace their origins 

to Diener’s (1984) pioneering definition of 

(generic) psychological wellbeing, which 

included a range of cognitive and affective 

elements encompassing both happy and 

negative feelings and satisfaction. The 

consensus is that a subjectively good 

assessment of life quality leads to well-being 

(Deci & Ryan, 2008). 

Ungar (2012), who defined (generic) 

resilience as a process in which people 

employ their own and their environment's 

resources to navigate challenging situations 

successfully, inspired the idea of resilience. 

Resilience is a multifaceted concept 

involving several contextual and personal 

resources, much like well-being. Despite 

certain similarities, well-being and 

resilience are thus separate concepts. 

According to studies, teacher well-being and 

resilience favor instructional and 

educational quality, teacher self-efficacy, 

devotion, and quality of work life (Day & 

Gu, 2014; Schleicher, 2018). Although a 

more hopeful state of well-being influences 

how teachers comprehend and respond to 

challenges and is an essential effect of the 

resilience process, it is also clear that teacher 

well-being is critical in the resilience 

process (Mansfield et al., 2016). 

Research Objectives 

The following were the research objectives 

of the study: 

1. To find the relationship between 

teachers’ well-being and resilience 

at the secondary level. 

2. To find the the effect of teachers’ 

well-being on resilience at the 

secondary level.  

Literature Review 

The topic of teacher wellbeing has 

received more focus over the past few years. 

The welfare of educators has thus attracted 

increasing scientific curiosity. Due to a 

variety of academic and empirical 

viewpoints, this has given rise to a variety of 

various conceptualizations (McCallum et 

al., 2017). For example, Cenkseven-Onder 

and Sari (2009) characterize the well-being 

of teachers as general well-being, 

encompassing delight with one's life and an 

upbeat rather than a depressed mood, 

whereas Capone and Petrillo (2018) indicate 

well-being as psychological wellness. 

Aldrup et al. (2018) allude to teacher well-

being as an association between working 

optimism and mental fatigue. 

Teacher well-being has been most 

commonly defined as a complex, 

multifaceted concept that includes a variety 

of factors, such as the feeling of pleasure and 

positive emotions and the lack or presence 

of negative thoughts and objections. As a 

result, one limitation of the study area may 

be the fact that numerous strategies for 

educator well-being lack a domain-specific 

viewpoint. As an outcome, we advocate for 

a more specific to-domain perspective that 

investigates the factors that support or 

hinder the well-being of educators. 

Contextual elements such as class 

composition, school atmosphere, collegiate 

assistance, or educational materials might be 

examples, as would personal differences 

such as seniority, expertise, consciousness 

abilities, and resiliency (McCallum et al., 

2017). 

Resilience, in accordance with a 

number of academics, is a complex and 
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ever-changing job that describes how 

humans respond behaviorally to stressful 

experiences by recovering and thriving. 

Indeed, resilience has been defined as a 

personal trait or ability that supports people 

in surviving, adapting, and thriving in the 

face of adversity (Connor & Davidson, 

2003; Yu & Zhang, 2007). Also, Tait (2008) 

stated as “a way of responding to 

environmental events that are initiated and 

strengthened during times of stress” (p. 58) 

is the definition of resilience.  However, the 

existence of hazards and effective 

adaptation to these risks serve as the two 

fundamental building blocks that make up 

the concept of resilience (Luthar & 

Cicchetti, 2000; Leroux, 2018). 

Studies on educator resiliency also 

have expanded in the last 15 years 

(Mansfield 2021). The concept of resilience 

has been extensively researched using 

various perspectives and techniques 

(Beltman & Mansfield 2018). We contend 

that comprehension of educator resilience 

entails having a firm concept of resiliency, 

similar to how knowing schoolteacher well-

being and health generally necessitates 

having a firm grasp of resilience. The views 

of resiliency have expanded to include 

broader notions along with concentrating on 

resilience practices and skills for people. For 

example, Masten (2014) defines resilience 

as the capacity of a dynamic system to 

effectively react to shocks that risk system 

function, sustainability, or advancement. 

Using assets in order to adjust effectively is 

the process of becoming resilient in such a 

system (Ungar 2012). 

Resilience has been considered in 

the context of learners’ learning, similar to 

how teacher resilience has evolved from an 

individual’s mental emphasis to 

understanding resilience as a process and an 

achievable goal. According to Gu and Li 

(2013), rather than being a completely 

innate characteristic, resiliency in academic 

contexts is influenced by personal attributes 

in interplay with contextual elements in 

which educators' professions and lifestyles 

are immersed. Contemporary perspectives 

on teacher resilience thus center on an 

individual teacher, but with the realization 

that the teacher lives and works in many 

dynamical and evolving situations (Day & 

Gu 2010). The multifaceted nature of 

resilience is illustrated by the fact that in 

order to operationalize resilience, scholars 

have analyzed a number of notions, 

including self-efficacy, emotional maturity, 

teacher-pupil relationships, work pressure, 

schooling system and assistance, and 

classroom management (Ainsworth & 

Oldfield, 2019). Resilience has also been 

linked to consequences, including 

dedication to one's career, quality of work 

life, commitment, and wellness (Cook et al., 

2017; Gu, 2014). 

According to our findings, various 

studies tended to approach teacher resilience 

and well-being, assuming they were the 

same factors. For example, when mentioned 

as substantial challenges for teachers (Gibbs 

& Miller, 2014) or when connected to the 

same outcomes, the words “teacher 

wellbeing” and “teacher resilience” have 

been used simultaneously (Larson et al. 

2018). Various studies mentioned good 

emotions as impacting teachers' well-being 

and resilience (Critchley & Gibbs, 2012; 

Roffey, 2012). Similarly, numerous studies 

have focused on practices like meditation 

that could improve teachers' wellness and 

resilience (Wells & Klocko, 2018). Teacher 

well-being and teacher resilience; other 

studies have discovered a link (Ballantyne & 

Zhukov, 2017); their indicators have also 

been discovered to be closely associated 

(Fernandes et al., 2019); or educator well-

being and teacher resilience are predicted to 

have some strong correlation to a third 

structural model (Papatraianou & Le Cornu 

2014). Well-being and teacher resiliency 
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were seen as linked. For some, teacher 

wellness included aspects of signals related 

to or components of resilience (Acton & 

Glasgow, 2015; Noble & McGrath, 2015). 

Nonetheless, several studies determined that 

educator well-being was indeed a part of or 

perhaps an indicator of resilience (Soini et 

al., 2010). 

 The study found that a third body of 

research identified teacher well-being as a 

predictor of teacher resilience development 

and/or enhancement. According to these 

studies, teacher well-being is a general 

requirement or enabling factor for the 

growth of teacher resilience (Gray et al., 

2017). Others argued that using health 

strategies and competencies boosted 

teachers' resilience (Lester et al., 2020). As 

a result, educator well-being was seen as a 

tool for fostering resilience in teachers. 

Most research recognized the 

importance of educator resilience in 

preserving and improving educator well-

being. Resilience in teachers is the ability to 

maintain, improve, or reestablish educator 

wellness (Clara 2017; Johnson & Down, 

2013). Buric et al. (2019) found teacher 

resilience as a contributing factor to 

educator well-being. According to other 

studies, effective behavioral interventions 

for increasing teacher resiliency increase 

teacher well-being (Beshai et al., 2015; 

Cook et al., 2017; Griffiths 2014; Johnson et 

al., 2014; Mahfouz, 2018). Pretsch et al. 

(2012) discovered that the function of 

resilience in educator wellbeing might not 

apply to all components of teacher 

wellbeing; in other words, teacher resilience 

may only be utilized to predict particular 

dimensions of teacher wellbeing. Despite 

this, there must be some limits. They 

additionally claimed that the teaching 

profession had a larger influence in 

resilience and wellbeing than other 

occupations (engineering, media design, and 

marketing) (Ainsworth & Oldfield, 2019; 

McCallum et al., 2017; Simmons et al., 

2019). Other studies that look at the role of 

constructive adaptivity in regulating the 

prospective effect of teacher resilience on 

teacher welfare include building varied 

resources and resolving difficulties (Owen, 

2016). 

According to Pretsch et al. (2012), 

some aspects of teacher wellbeing may not 

be affected by teacher resilience; in other 

words, teacher resilience may only be used 

to predict some aspects of teacher wellbeing. 

Additionally, they asserted that teaching had 

a greater influence on resilience and well-

being than other professions (Ainsworth & 

Oldfield, 2019, McCallum et al., 2017, 

Simmons et al., 2019), and other research 

examines the function of constructive 

adaptivity in reducing the potential impact 

of teacher resilience on teacher wellbeing. 

Other studies examine the creation of 

multiple sources and the removal of barriers 

(Owen, 2016). 

Resilience and well-being have 

previously been demonstrated to be directly 

and closely correlated (Svence & Majors, 

2015). According to Mguni and her 

coworkers (2012), well-being and resilience 

are associated in two ways: our resilience 

does affect how content we are with our 

lives, and how we feel about our lives today 

can help us survive future. Subjective well-

being has been discovered to significantly 

contribute to the resilience of aspiring 

teachers in the field of education, and 

teachers' ability to maintain their well-being 

has been found to depend on resilience (Kim 

& Fah, 2015).  There appear to be certain 

similar elements that promote both 

resilience and well-being that need to be 

investigated further in order to determine the 

exact link between them. 

Additionally, the precise manner in 

which these two notions are connected is 

uncertain. It has been proposed, for 

example, that resilience as a personal 
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resource buffers the impacts of the unique 

challenges of the teaching profession 

(Pretsch et al., 2012). Nevertheless, 

teachers’ professional well-being may be 

able to influence the development of 

dynamic resilience at some time. Lastly, we 

cannot overlook the reality that there are 

individuals and societies with high well-

being but low resilience (Mguni et al., 2012; 

Richardson & Chew-Graham, 2016, p.10-

11). 

Methodology 

This descriptive study employed a 

correlational research design since the 

researcher applied the positivist paradigm 

throughout the study. As a result, the current 

study was both quantitative and non-

experimental. This research includes 8911 

secondary school teachers from the Lahore 

division. The Lahore division is divided into 

four districts. The appropriate sample was 

chosen using a multi-stage random sampling 

process. In the first stage, two districts were 

chosen randomly from the Lahore division's 

four districts. The second stage involved 

selecting two tehsils from each selected 

district using a random sample approach. In 

the third stage, twenty-five boys' secondary 

schools and twenty-five girls' secondary 

schools were chosen from each designated 

tehsil. Lastly, because the Lahore division is 

divided into four districts, seven secondary 

school teachers (SSTs) from each selected 

school were included in the sample at the 

fourth step. The rationale for picking seven 

SSTs from each school is that the minimal 

number of SSTs in many high schools is 7 

or 8. As a result, the study sample included 

380 secondary school instructors who 

worked at chosen secondary schools in the 

Lahore division. The return rate (n= 331) 

was 87.10%. 

The researcher employed two 

closed-ended questionnaires to get the 

required data from the chosen participants. 

The measuring of teachers’ well-being was 

the focus of the first portion. We utilized the 

Saarinen et al. (2007) relative scale, which 

is based on the model for the Occupational 

Well-being of School Employees (OWSS). 

.82 was the alpha value. There are four 

subscales included in it, including (a) 

working circumstances, (b) worker and 

work, where high scores indicate a 

manageable burden, (c) working 

community, and (d) professional 

competence. Second, a modified version of 

the Connor-Davidson Resilience Scale from 

2003 was used to assess the resilience of 

instructors. .87 was the alpha value. 

Tenacity, optimism, and coping style are 

three of its aspects. 

Analysis of Data  

Inferential statistics techniques such as 

Pearson r and linear regression were used to 

examine the collected data. 

Table 1: Correlation between Teachers’ 

Wellbeing and Resilience 

Variables n r-

value 

Sig. 

Teachers’ 

Wellbeing and  

Resilience  

331 .852** .000 

** p < .001 (2-tailed) 

Table 1 shows the relationship between 

teacher well-being and resilience. It was 

determined that teachers’ well-being was 

highly related to resilience, r =.852**, n = 

331, p.001. 

Table 2: Effect of Teachers’ Wellbeing on 

Resilience 

Variables 

Β 
t-

value 
Sig. 

Model 

R 

Square 

Teachers’ 

Wellbeing 

and  

Resilience 

.852 29.55 .000 .726 

 

Table 2 showed that the linear regression 

findings' R2 value (.726) explained the 
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variation in the criteria attributable to the 

predictor. As a result, teachers’ well-being 

accounts for 72.6 percent of the variance in 

resilience. With a p-value of.001, the beta 

value (.852) is significant. The results 

showed that teachers’ well-being strongly 

influenced resilience, with a value of.852 at 

p =.001. 

Discussion  

This component of the study 

presents the findings of correlational 

descriptive research, which looked at the 

connection between teachers’ well-being 

and resilience. Moreover, regression 

analysis was used to evaluate how teachers’ 

well-being affected their level of resilience. 

Examining the relationship between 

teachers' well-being and resilience was the 

first goal. Pearson r was used to determine 

whether there was a relationship between 

teachers’ well-being and resilience. The 

findings showed a significant and favorable 

relationship between teachers’ well-being 

and resilience. The findings are consistent 

with earlier research (Ainsworth & Oldfield 

2019; Ballantyne & Zhukov, 2017; 

Fernandes et al., 2019; Kim & Fah, 2015; 

McCallum et al., 2017; Mguni et al., 2012; 

Razak & Kutty, 2021; Soini et al., 2010; 

Svence & Majors, 2015). All these studies 

have shown a positive and robust 

connection between teachers’ well-being 

and resilience. 

The last study question discovered 

the influence of teachers’ well-being on 

resilience. The influence of teachers’ well-

being on resilience was studied using 

regression analysis. According to the 

findings, teachers’ well-being showed a 

decent prediction capacity of resilience. The 

outcomes are consistent with those 

(Critchley & Gibbs, 2012; Mguni et al., 

2012; Roffey, 2012; Richardson & Chew-

Graham, 2016). The findings demonstrated 

that teachers’ well-being positively 

promotes resilience and that teachers' well-

being is a primary determinant of resilience. 

Conclusion   

The current study investigated a 

positive and significant correlation between 

resilience and teachers’ well-being at the 

secondary school level. Moreover, the 

study’s outcomes concluded that resilience 

significantly and positively impacted 

teachers’ well-being.  Life satisfaction, 

quality of life, happiness, and thriving are all 

important aspects of an individual’s well-

being, particularly for teachers. In order to 

guarantee that the teaching and learning 

sessions run as planned, it is essential for 

teachers to maintain good physical and 

psychological wellness throughout their 

employment. This study, therefore, 

emphasizes the significance of teachers’ 

well-being in Pakistan. 

Implications  

Future investigations using 

longitudinal designs might determine if the 

reported connections change over time. 

Future studies can also concentrate on the 

significance of individuals' overall well-

being as well as their resilience history. 

Future studies should also agree on 

measures of teachers' well-being and define 

the impact of cultural context on their 

resilience and well-being while considering 

the literature review. Lastly, further research 

is required to determine the connection 

between teachers’ professional well-being 

and resilience. 
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